Reflexivity in qualitative and ethnographic social science research can provide a rich source of data, especially as regards the affective, performative and relational aspects of interviews with research subjects. This paper explores by means of three case examples different ways of accessing and using such reflexivity. The examples are drawn from an empirical psycho-social study into the identity transitions of first-time mothers in an inner city multicultural environment. Fieldnotes and supervision were used to engage with researcher subjectivity, to enhance the productive use of reflexivity and to address the emotional work of research. The methodology of the supervision was psychoanalytic, in its use of a boundaried frame and of psychoanalytic forms of noticing oneself, of staying engaged emotionally as well as creating a reflective distance. The examples illustrate how this can enhance the knowledge gained of research subjects.
Introduction
Reflexivity in qualitative research is increasingly seen as a resource for understanding data that are embodied, unspoken or unavailable to consciousness (Clarke and Hoggett, 2009, Henwood, 2008) . One enduring focus of methodological writing has been researchers' experience of the research encounter, how they feel and how they listen (Back 2007; Hubbard et al 2001; Kleinman 1991; Hunt 1989 ) -what they are able to hear and notice. The research encounter can be conceptualised as a co-created space such that the researcher and the research activity are seen as part of the production of knowledge (Frosh, 2010) , with research subjects being "… reflexively constituted between the researcher and the researched". (Mauthner and Doucet, 2003: 423 ). Butler's (2005) 'Giving an account of oneself' is relevant to this turn to reflexivity in research. She argues that every narrative takes place within a scene of address to an other; and that such accounts of oneself are always necessarily limited in their coherence and completeness by the conditions of opacity and excess that are part of the constitution of the 'I', its formation through others in language. She underlines the dual nature of the self-disclosing speech act (of which interviewees' accounts are a prime example); the ways in which communication about oneself both conveys narrative information and also functions to express desire and to act upon the scene of interlocution itself. These latter are the affective, relational and performative aspects of speech.
Reflexivity encompasses attention to these embodied aspects, as well as to other non-speech features of the context, setting and research process.
Butler also argues that an ethical position (one that does not do violence to the other or oneself) involves accepting that any account is necessarily partial, is always provisional and open to question. Such a position underlines the importance in research of not wrapping up data too quickly, and persisting with aspects that may disturb or conflict with prior assumptions, as Knowles (2006) exemplifies.
Here we explore some of the methodological questions provoked by the use of reflexivity. 1 We illustrate how we access and understand it. How does one become sufficiently aware of oneself in the fieldwork process to work in this way?
How does one make reflexive data available to others? And, importantly, how can the emotional work involved in undertaking reflexive work be acknowledged and supported?
We consider three case examples to illustrate how fieldnotes and supervision can contribute to an engagement with researcher subjectivity and how these various forms of reflexivity can be used to further research knowledge. These examples are taken from an empirical psycho-social study into the identity 1 This article was made possible by funding from the Economic and Social Research Council, transition involved when women become mothers for the first time (BaM) 2 . The fieldwork of concern here involved free association narrative interviews. The mothers were interviewed three times over one year. One aim was to learn about the embodied, unconscious, taken-for-granted and practical aspects of identity formation. Psychoanalytic ideas and methodology, drawn from object relations and relational schools, were part of the theoretical resources.
Interview records were supplemented by reflexive field notes, written soon after each interview. These described in detail the setting and aspects of the research interaction that took place outside the audio record. (Goode 2006; Hubbard et al 2001) . We discuss below the implications of this for contract researchers working reflexively. In the present project the main researcher, herself a mother of young children and living in the fieldwork site, had many perceived similarities with the interviewees. As a white woman, interviewing women from different ethnic backgrounds there were also perceived dissimilarities. The methodology of the project provided ways in which both these, with their complexities of identification and disidentification, could be productively used as contributions to reflexivity (Elliott 2011 ).
This paper brings together elements of two disciplinary methodologies:
ethnography and psychoanalysis. The project had free associative thinking at its core, including in its interview methods, (see Hollway and Jefferson 2000; Hollway 2008a) , and the supervision drew on psychoanalytic skills of listening and noticing, and on ways of allowing oneself to be affected by the other whilst also maintaining a reflective distance.
Case examples
The following three examples of research interaction, described through This focus can be uncomfortable as it exposes the petty, the unprofessional and the self-interested aspects of research practice, which are usually edited out of findings. Such exposure puts great demands on the researcher's capacity for non-defensiveness in the public gaze, sidelining as it does all the more 'successful' work. It can also be argued that the emphasis on the researcher's subjectivity diverts attention from the researched, the proper subject of fieldwork.
However, the researcher's feelings, biography and task impact on what and how s/he hears, whether this is acknowledged or not. Indeed, it is cultivating an awareness of these aspects of research that enables us 'to hold accounts of social life in place without folding the person one is listening to back into oneself.' (Back 2007:159) All quotations from fieldnotes are in italics.
Sylvia
Sylvia is a white woman in her late twenties and living with her partner. Our first interview took place a few days before the birth of her daughter. Sylvia had just started maternity leave, earlier than planned because the birth was to be induced, after Sylvia had self-diagnosed a medical problem. She had called me to bring the interview forward and was very accommodating at this busy time, reflecting how keen she was to take part in the project. She talked steadily throughout, relating her difficult story in a smooth, unruffled way.
Some way through the interview, I ask about Sylvia's mother, noticing that she had not mentioned her after talking at length about the rest of her family. She tells me that her mother committed suicide when Sylvia was in her mid-teens, a year after her father had left the family to live with his current partner. At the end of the interview I note that I felt totally unengaged with her. However, I
am far from indifferent to her. After the interview, I take the highly unusual step of emailing my colleagues on the research team, suggesting that she does not fit the sample profile and maybe we should consider finding a replacement. I am reluctant to interview her again. It is only on reflection that I can make sense of this rejecting reaction.
In supervision, we discuss my assumption that Sylvia would be worried about her health and why I find it significant to note that she is not. We also discuss my reaction to Sylvia: the disengagement and my striking reluctance to interview her again. Jo wonders if I am resisting worrying on Sylvia's behalf, as I notice other members of her family doing. She also emphasises, based on her clinical experience, the likely importance of the suicidal dead mother in Sylvia's passage to becoming a mother. We discuss this in the context of the wider sample too and I note that I often come away from interviews wondering how mothers will cope and/or drained from listening to the mothers' stories at this intense time of their lives. This material is an example of how the anxiety arising from emotionally charged issues for the mother (own mother's death, her health problems, which she feared would affect her unborn baby) can be projected into others, with varying consequences but allowing the mother to remain seemingly unruffled. This is an example of how the unconscious aspects of emotional communication are as much part of the emotional work of research as the more conscious ones. My fieldnotes as well as discussion in supervision allow us to see how this happens, to detoxify its impact, and forestall any unhelpful reactions. Disentangling the various strands allows me to see the mother in a more separate and thus more objective way. This is an example of Sandra Harding's (1991) 'subjective (or strong) objectivity' (Henwood 2008) .
Nila
Nila is a Bangladeshi woman in her early twenties. The midwife who identified her for recruitment told me (Heather) "to get in touch quickly and to be positive", which created the expectation of some ambivalence. Our first interview takes place three weeks before Nila's son was born, in a corner of the kitchen at her inlaws' house, where she lives with her husband and nine other adults. The family is preparing lunch throughout. I am aware that I am likely to be inconveniencing the family and taking up space in a home without much, including for Nila. The interview seems constrained, compared to other interviews. I felt wrongfooted, asking more questions than I had before, they did not seem to be the right questions to get her talking … Reflecting later, I first of all associate the shortcomings in the interview with our differences around ethnicity and age and the challenges of working with these.
My comment about not asking the right questions indicates that I am feeling anxious about getting a certain kind of data from the interview and I am less open to the rich embodied data that I do have, which are central to the project. The problem, which we work with in supervision, is how to make sense of this unarticulated, embodied material and how to make visible and usable the kind of knowing from experience that comes with research encounters. We attempt to identify, without coming to overhasty conclusions, the sources of difficulty experienced in this interview, which only become clearer subsequently. We look at the possibility that it is too easy to ascribe the difficulties I experienced only to difference, rather than to take account of the crowded context, and to acknowledge there may have been other sources of inhibition for Nila that we don't as yet know about.
Preparing for the second interview, I am able to draw on the considerable knowledge within the research team about interviewing across cultural difference.
as well as my own extensive fieldwork experience, amassed over more than a decade of research. In addition, we discuss the case with our project advisory group, which includes professionals working within the diverse communities of Tower Hamlets as well as academics with experience of researching diversity.
Together, we reflect on the constraints of space and the etiquette of Nila inviting someone else into her in-laws' home. Following guidance from the reference group, I offer Nila the option of holding the interview in a room at a newly opened Children's Centre. She accepts.
Although we had confirmed the arrangements on the morning of the interview, Nila does not turn up or call. When I phone I find out from her sister-in-law that Nila has had to take her baby to a doctor's appointment she had forgotten about when we spoke a couple of hours earlier. Supervision helped in discovering ways not to discount material that feels like failure but rather to accept the interview non-defensively and work with it. This is characteristic of psycho-social and reflexive research ( Recording the frustrations, anxieties and pettiness which occur in fieldwork in this way, although exposing, enables us to approach Butler's ethical position, by accepting the 'failures' of this encounter without needing to attach blame to the self or the other. The notes also reflect the pressure to produce a certain kind of account within a very particular scene of address, which underpins much social science research.
Sarah
Our discussions of Nila and Sylvia have illustrated how a sensibility and method of working developed over time. The following discussion of Sarah shows how we worked in detail with an interview, in this case paying close attention to a moment of rupture. This extract, analysed in detail elsewhere (Elliott, 2011) After a bruising first few months, Sarah has settled smoothly back into work by the time of our final interview. Meticulously organised, she prepares everything her daughter might need for her day in advance and sticks strictly to her working hours: 'I work nine to five, those are my hours and I have a lunch hour and I don't give them any more time than that.' (Sarah, final interview). When I ask about how her daughter is at the childminder's, Sarah dwells on how they can say goodbye openly and easily. She mentions that her daughter had cried just once when she left and then goes on to talk about how she enjoys the other children.
Following the project's methodological protocol, I draw her back to the crying.
Heather : Can you tell me about the time she did cry -did it stick in your memory at all?
Sarah: Truthfully no. Because (.) (faster) I thought she was crying, I didn't hear her too well, Joan puts the pushchair in, (faster)… and as soon as she goes in I-I-I leave (slower) I don't really tend to go in and look and wave and then (.) ... (Heather: Right) I just literally, I say goodbye, and … I walk off, so I don't make a big deal out of it. I heard her cry as I walked away, but I thought oh maybe -, …if she's holding a toy and she drops it, she cries, because she really wants everything there ... she cries when she drops things, and something like dropping a toy on the floor, …or she'll do it herself, she'll drop it herself and then she'll cry after it to remind you, pick it up for me please … (Heather: Yeah)
Sarah then goes on to say something that takes me by surprise. 
Discussion
In our research project, writing fieldnotes was central to the reflexive production of knowledge, as was the further reflection involved in working with their contents. In some cases, the act of writing fieldnotes had a containing function, especially after intense or troubling interviews. They were also a way of accessing the assumptions the researcher was bringing to her analysis; a process of noticing and becoming aware of what otherwise might have been rendered insignificant.
The knowledge accessed through the use of researcher subjectivity raises further issues. These include the material circumstances of the researcher; her resources in finding ways to address and communicate her own subjectivity; the use of supervision in facilitating this; and the relevance of psychoanalytic methodology to reflexive research. The material and societal conditions of contract research have consequences not only for the researcher's well-being but also for data production and interpretation. This materiality has to be addressed as part of any reflexive work, whatever the methodology. The fieldnotes from 'Nila' express anxieties about performance, connected to uncertainties common to contract researchers in the UK, entering a new team with new methodologies. The short-term, casual conditions of contract research work, the frequent turnovers (Collinson 2004) , the competitive and individualistic research culture in UK universities (Mauthner and Edwards 2010) , the need for adaptability and then closure; all these impinge upon the researcher and shape her sense of professional identity. Mauthner and Doucet (2003) argue that greater career security enabled their reflective work, an acknowledgement of the potential vulnerability of the reflective contract researcher. The supervision space was somewhere where the researcher could disentangle her own experience and concerns from that of the interviewees and regain perspective on data which felt overly close, too disturbing, or which in their apparent ordinariness could be overlooked.
It cannot be anticipated how a researcher will feel drawn into a research relationship (Goode 2006; Beedell 2009) On the contrary, we found that the psychoanalytically informed supervision was a safeguard against wild analysis. The reflective and non-judgemental space that supervision provided meant that at times Heather's own concerns with herself as mother and worker could be acknowledged and then put to one side; at others that the complex intersubjectivity created by and in the interviews could be described, explored and analysed. Thus the interview subject could be seen This illustrates a potential tension within reflexive research projects between the need to maintain professional relations and the openness and trust that needs to be established before personal feelings evoked by fieldwork can be shared with colleagues (Hubbard et al 2001) . This is particularly true with psycho-social research, which highlights the value of group data analysis in alerting researchers to aspects of fieldwork they are defended against hearing and their blindspots with regard to data (Walkerdine et al, 2001; Froggett and Wengraf 2004 ). This approach also opens up questions of intellectual copyright, crediting of intellectual work within teams and different claims over interpretive validity, which are beyond the scope of this paper 4 .
The supervision also drew on psychoanalytically informed ways of noticing and listening to oneself, of not closing down, of staying engaged with feelings in relation to self and other, and simultaneously creating a space for associative thinking and reflection. Free associative thinking was part of the methodology of the project, and needs an enabling space, designated times and structure, as Mauthner and Doucet (2003) argue. Berman (2000) underlines how an intersubjective psychoanalytic orientation is conveyed as much by the nature of the supervision process as its content and this formed part of the educative aspects of supervision in reflexive thinking.
All the forms of reflexive work described here create a capacity for thinking in relation to the intensity, embodiedness and complexity of the face-to-face interview encounter. This project raises a question about the wider use of reflexivity. Whilst there will always be specifics attached to the backgrounds and experience of any researcher and supervisor, this paper demonstrates how the processes of accessing and using reflexivity can be communicated publicly.
